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1. Aims
At Futures-Essex, we uphold high standards of behaviour and personal achievement, rooted in our core values of Accessibility, Stability, Resilience, and Ambition. Our approach is guided by Therapeutic Thinking (formerly Essex Steps), recognising behaviour as communication and prioritising safety, dignity, and repair.
This policy, and its application, aims to:
1. Create positive experiences and a calm, safe, supportive environment where all learners can learn and thrive.
1. Establish a consistent, whole-provision approach reflecting our values and therapeutic principles.
1. Protect the physical and emotional wellbeing of all members of the Futures-Essex community.
1. Analyse and interpret all behaviour as a form of communication, often signalling an unmet need.
1. Embed person-centred practice by linking behaviour responses to Individual Behaviour Plans (IBPs).
1. Apply restorative approaches to repair relationships and build resilience.
1. Explicitly teach valued behaviour, so that learners make progress and detrimental behaviour reduces.
1. Eliminate prejudice, discrimination, bullying, and all forms of abuse.
1. Align with the Voluntary National Standards for Non-School Alternative Provision (DfE, 2025) to ensure safeguarding, quality, and accountability.
2. Legislation, Statutory Requirements and Guidance
This policy is informed by:
1. Behaviour in Schools: Advice for Headteachers and School Staff (DfE, 2024)
1. Suspension and Permanent Exclusion from Maintained Schools, Academies and Pupil Referral Units in England, Including Pupil Movement (DfE, 2023)
1. Searching, Screening and Confiscation: Advice for Schools (DfE, 2022)
1. School Inspection Handbook — Evaluating Behaviour and Attitudes (Ofsted)
1. Keeping Children Safe in Education (2023)
1. The Equality Act 2010
1. Education and Inspections Act 2006, Section 89
1. Use of Reasonable Force in Schools
1. Supporting Pupils with Medical Conditions at School
1. Special Educational Needs and Disability (SEND) Code of Practice: 0 to 25 Years
1. DfE Non-school Alternative Provision: Voluntary National Standards (August 2025)




3. Definitions
Behaviour
Anything that individuals say and do.
Valued behaviour
Anything that provides a positive experience, creates helpful feelings, and is in line with our values. See Section 7 for the valued behaviours linked to our values.
Detrimental behaviour
Anything that creates a negative experience, leads to unhelpful feelings, and is in opposition to our values. Includes disruption to learning, non-completion of work, or poor attitude. Examples and how adults respond are set out in Section 8.
Dangerous behaviour
A form of detrimental behaviour which will imminently result in injury to self or others, damage to property, or behaviour that would be considered criminal if the person were the age of criminal responsibility, such as racist abuse. See Section 9.
Serious misbehaviour
Repeated breaches of rules, bullying, discriminatory behaviour, sexual harassment/violence, theft, vandalism, fighting, possession of prohibited items, and online harassment.
Being Therapeutic
An approach to behaviour that prioritises the helpful feelings of everyone within the dynamic, replacing detrimental behaviour with valued behaviour through planned and sustained positive experiences.
Discrimination
Any behaviour that disadvantages or treats differently individuals and/or groups as a result of one or more protected characteristics.
Protected characteristics
As defined in the Equality Act 2010: age, disability, race (including colour, nationality, ethnic or national origin), religion or belief, sex, sexual orientation, gender reassignment, being married or in a civil partnership, being pregnant or on maternity leave.
Bullying
The repetitive, intentional harming of one person or group by another person or group, where the relationship involves an imbalance of power. See Section 10.
Abuse
A form of maltreatment of a person. Somebody may abuse or neglect a child by inflicting harm or by failing to act to prevent harm, including the impact of witnessing ill treatment of others.
Special educational need (SEN)
A learning difficulty or disability that calls for provision different from or additional to that normally available to learners of the same age.
Protective consequences
Necessary measures to reduce the risk of harm. Protective consequences may limit freedoms. See Section 9.
Educational consequences
The essential learning, rehearsing or teaching required to enable behaviour change. Educational consequences progress the learner's understanding and engagement, and should allow the gradual removal of adaptations and return of freedoms.
4. Our Graduated Approach (Therapeutic Thinking)
As a Therapeutic Thinking provision, our response to behaviour follows a five-tier graduated approach. Each tier builds on the information gathered at the tier before, so that support becomes more detailed and more individualised only where it is needed.
	Tier
	Focus
	Key Actions

	Universal — Behaviour Curriculum
	• Whole-provision teaching of valued behaviour for every learner.
	• Check existing knowledge, skills and understanding.
• Complete learner induction (routines and valued behaviours).
• Establish a realistic starting point and next steps.
• Link learning to real-world experiences; provide guided, supported practice.
• Review progress; refer to this policy.

	Universal Plus — Behaviour Policy
	• Applying this policy consistently when a specific behaviour arises.
	• Check whether the behaviour is covered in this policy.
• Support the learner in line with the policy.
• Monitor and record the impact on progress.
• Review progress; carry out further analysis and planning if needed.

	Targeted — Early Prognosis
	• Understanding a pattern of behaviour before it escalates.
	• Describe the behaviour factually and unemotionally.
• Gather authentic pupil voice, and information from parents/carers, staff and multi-agency colleagues.
• Ensure collated information informs planning; set a review date.
• Review progress; carry out further analysis and planning if needed.

	Targeted Plus — Predict, Prevent & Progress
	• Deeper analysis and planning for more persistent or complex behaviour.
	• Update and review all information within Targeted; involve multi-agency colleagues.
• Complete a Risk Calculator; identify protective and educational consequences.
• Analyse dysregulation, values and beliefs; complete an Anxiety Analysis.
• Create a Predict, Prevent & Progress plan; set a review date; review progress.

	Specialist — Therapeutic Plan
	• Highly individualised, specialist support for the most complex needs.
	• Update and review all information within Targeted and Targeted Plus; involve multi-agency colleagues.
• Complete the Therapeutic Tree and a detailed Therapeutic Plan for the individual learner.
• Consider group dynamic options; set a review date.
• Review progress, involving multi-agency colleagues in identifying next steps.


Individual Behaviour Plans (IBPs) are developed and reviewed at the Targeted tier and above (see Appendix 2), and become more detailed as a learner moves through the tiers.
5. Roles and Responsibilities
Behaviour is a shared, whole-provision responsibility. The named roles below set out how strategic oversight, day-to-day leadership and direct support fit together.
Board of Directors
1. Reviews and approves this behaviour policy, and monitors its effectiveness through conversations, feedback and data.
1. Holds leadership accountable for consistent, fair implementation.
1. Michael Bradbrook, Director & Data Protection Officer, supports governance and the lawful handling of behaviour data, including incident and safeguarding records.
Lauren Collin — CEO & Founder, Deputy DSL
1. Reviews and approves this policy with the Board of Directors, and ensures all stakeholders are involved in reviewing and updating it.
1. Ensures all staff understand the principles and approaches to behaviour described in this policy, and have appropriate training and support.
1. Reviews behaviour data to ensure no group of learners is disadvantaged by the policy or its implementation.
1. Decides on suspension or exclusion as a last resort, in consultation with the commissioner.
Pippa Edlin — Provision Manager & SENCO, DSL, and Anna Jacobs — Therapeutic Lead, DSL
1. Create and maintain a relational culture aligned with Therapeutic Thinking, and ensure staff apply this policy consistently.
1. Provide induction and training for staff, and contribute to the induction of new starters.
1. Support colleagues to reflect on and develop their practice, including through observation, co-reflection, and supervision.
1. Analyse patterns of behaviour data, including for disproportionality, and ensure alignment with safeguarding and inclusion policies.
1. Lead the Graduated Approach at Targeted tier and above, including Early Prognosis, Predict Prevent & Progress plans, and Therapeutic Plans.
Tutors and Support Staff
1. Teach and model valued behaviour, and analyse and interpret learners' behaviour as a form of communication.
1. Use de-escalation and restorative conversations, and apply IBPs and personalised approaches consistently.
1. Record incidents accurately, and maintain their own physical and emotional welfare, seeking support from colleagues when needed.
1. Work in partnership with parents/carers, and implement this policy consistently.
Volunteers and Wider Workforce
1. Are briefed on this policy and the relevant IBPs for the learners they work with, appropriate to their role, before working with them.
1. Follow the same relational, therapeutic approach as employed staff, and are supported by a member of staff if they do not feel equipped to manage a situation.
1. Report concerns or incidents promptly to the key worker, mentor, or a member of the Senior Leadership Team.
Parents and Carers
1. Support consistency between home and provision, and share information relevant to their child's behaviour and wellbeing.
1. Engage in restorative and review meetings, and raise any concerns about the policy or its implementation directly with us.
Learners
1. Learn and practise expected behaviours, and take part in restorative conversations.
1. Contribute to shaping the behaviour culture, including through regular opportunities to give their views.
1. Understand that this policy remains relevant beyond the provision, including online, on trips, and in the community.
6. Staff Training and Development
Every adult at Futures-Essex has an important role in developing learners' valued behaviour and reducing detrimental behaviour, and every member of staff is supported and trained to achieve this.
Induction
1. Permanent staff receive training on our approach to behaviour from a senior leader, focusing on core principles and the roles and responsibilities of key staff, wherever possible before working directly with learners.
1. Peripatetic staff, sessional specialists, and other members of our wider workforce working with learners on an ongoing basis attend induction training in line with permanent colleagues where possible, or are given a summary of the principles and responsibilities and can have questions answered by a senior leader before starting.
1. Agency, supply, or ad hoc staff read and accept a summary of our behaviour principles and responsibilities before working with learners, with any questions answered by a senior leader beforehand.
Annual Training and Ongoing Development
1. A senior leader provides regular reminders and updates about this policy and its application for all staff, at least annually.
1. Staff training includes Therapeutic Thinking and relational approaches, de-escalation and restorative practice, trauma, attachment, SEND and mental health, and safeguarding and compliance with the Voluntary National Standards for Non-School Alternative Provision.
1. All adults are expected and supported to reflect on their practice, through personal reflection, informal discussion, co-reflection following observation, professional learning conversations linked to appraisal, and supervision.
1. Where a colleague is not regularly and routinely following the principles in this policy, targeted support is provided — which may include joint planning, co-delivery, observation and co-reflection, supervision with a colleague or external provider such as an Educational Psychologist, formal training, or performance review.
7. Our Behaviour Curriculum
Our relational expectations, explicitly taught, modelled, and reinforced, are linked directly to our four core values:
1. Be Safe — look after yourself and others (Stability).
1. Be Respectful — show kindness and fairness (Accessibility).
1. Be Ready to Learn — try your best, even when it is hard (Resilience).
1. Be Ambitious — set goals and work towards them (Ambition).
Implementation
1. Adults take every opportunity to recognise and celebrate valued behaviour as soon as possible after it is observed, using specific praise because it is immediate, genuine, and reinforces the behaviour.
1. Recognition is adapted to the individual — some learners benefit from public celebration (postcards, phone calls home, certificates), while others respond better to quiet, private feedback.
1. Provision routines (arrival and departure, starting and finishing sessions, securing attention, movement around the site, break times) are agreed with staff so they are consistent and suitable for our setting.
Impact
We continuously analyse and review the progress learners make in relation to valued behaviour, which may include: reduced frequency and/or severity of detrimental behaviour, increased attendance and engagement, deeper understanding of emotions, increased co-regulation and self-regulation, greater confidence and perseverance, and developing friendships. This is analysed through behaviour data, IBP reviews, and pupil voice gathered in line with Section 15.
8. Responding to Behaviour
Principles
1. Behaviour is responded to consistently, fairly, and proportionately.
1. Responses are therapeutic and restorative, focusing on repair and learning.
1. Context (SEND, trauma, mental health, home factors) is considered in all decisions.
Everyday Management
1. Greet learners warmly, use positive reinforcement, and maintain clear routines.
1. Plan for low-level disruption and create stimulating, well-organised environments.
A Graduated Toolkit for Detrimental Behaviour
For everyday detrimental behaviour (for example, talking over instruction, not attempting work, interrupting, or not following instructions), staff are supported to respond themselves, drawing on the following approaches broadly in sequence:
1. Restating the expected valued behaviour — calmly making clear what the learner should be doing.
1. Non-verbal intervention — moving closer, using simple gestures, symbols or visuals while continuing to teach.
1. Proximal praise — recognising learners who are doing what has been asked.
1. Check-in — asking 'are you ok?', 'what do you need?' or 'how can I help?'
1. Refocus — gaining the learner's attention, using their name, then restating the expected behaviour.
1. Describing the behaviour — calmly telling the learner what they are doing that is detrimental.
1. Positive phrasing — a clear, unambiguous instruction ending with 'thank you' (e.g. "Alex, put the pen down on the table. Thank you.").
1. Limited choice — offering two options of equal value (e.g. "Alex, shall we talk here or in the corridor?").
1. Disempowering the behaviour — a planned response that makes the behaviour less effective for the learner in the moment, before catching them getting it right.
1. Intervening — delivering a protective or educational consequence designed to increase support or scaffolding, focused on repair and learning.
Where detrimental behaviour is less common or more severe — for example increased frequency, dismissive or offensive language, significant disruption, invading others' personal space, aggression, withdrawal, or internal truancy — staff draw on the same toolkit, alongside consequences set out in Section 9 and educational consequences such as re-teaching valued behaviour away from other learners, scaffolding (social stories, visual reminders, modelling), increased adult support for a defined period, and adapted praise and celebration.
Safeguarding
Behaviour concerns may indicate safeguarding needs. Staff follow child protection procedures in line with Part 1 of the Voluntary National Standards for Non-School Alternative Provision and our Safeguarding and Child Protection Policy.
Recognition and Response
1. Positive behaviour: verbal praise, responsibilities, celebration.
1. Low-level misbehaviour: de-escalation, reminder, reflection.
1. Serious incidents: restorative meeting, IBP review, temporary removal.
1. Always restorative: focus on understanding, repairing, and learning.
Reasonable Force
Used only to prevent immediate harm, in line with statutory guidance. Always a last resort, minimal, recorded, and reported.
Off-site and Online Behaviour
Learners remain ambassadors of the provision. Misbehaviour beyond site may be addressed if it threatens safety, reputation, or wellbeing.
Criminal Behaviour
Alleged criminal incidents may be referred to police and safeguarding partners, in consultation with parents/carers and commissioners.
Sexual Harassment and Violence
Zero tolerance. All reports are taken seriously, responded to supportively, and risk assessed. Responses prioritise safety, dignity, and recovery. All staff must report any concerns immediately to the DSL, and must never downplay these behaviours as "banter" or "part of growing up".
Malicious Allegations
Unfounded allegations are addressed appropriately, with consideration of the learner's support needs.
9. Responding to Dangerous Behaviour and Serious Sanctions
Dangerous behaviour will imminently result in serious harm (physical, emotional, mental, or reputational) to self or others, damage to property, or behaviour that would be considered criminal if the learner were the age of criminal responsibility.
Graduated responses are always prioritised. Serious sanctions are only used when therapeutic strategies have been exhausted, and may include:
1. Separation from adults and/or peers, or limiting access to named areas.
1. Accessing different activities or equipment to peers, or increased adult support and supervision.
1. Temporarily reduced timetables.
1. Removal from activity: short-term, with reintegration and IBP review.
1. Suspension or exclusion: always a last resort, decided by Lauren Collin (CEO), in consultation with the commissioner.
Parents/carers are always informed as soon as possible once a decision to apply a serious sanction has been made. Educational consequences are always applied alongside, with the aim of reducing future risk and enabling behaviour change.
Dangerous behaviour includes, in particular: bullying (Section 10); possession of prohibited items (Section 11); prejudice and discrimination, which is always unacceptable and addressed, recorded, and reviewed at least termly by senior leaders; and child-on-child sexual violence or harassment, which is never acceptable and is always reported immediately to the DSL and handled in line with our Safeguarding and Child Protection Policy.
10. Bullying
Bullying is deliberate, repetitive harm involving a power imbalance. It may be emotional, physical, prejudice-based, verbal, sexual, or online. We:
1. Educate learners on respect and inclusion, embedding our values of Accessibility and Respect.
1. Provide clear reporting routes for learners, parents, and staff.
1. Investigate fairly and record incidents consistently.
1. Respond using restorative approaches to repair harm and support all involved.
1. Monitor trends and adapt proactive strategies.
11. Searching and Confiscation
Only Lauren Collin (CEO), or a member of staff she authorises, can carry out a search for a prohibited item (including knives or weapons, items suspected of being used to commit an offence or cause harm, illegal drugs or other toxic substances, stolen items, fireworks or explosives, pornography, alcohol, tobacco, e-cigarettes and vapes).
1. The DSL is informed of any search where there were reasonable grounds to suspect a prohibited item, and without delay if a search reveals a safeguarding risk.
1. Before a search, staff explain to the learner why they are being searched and how, and always seek their co-operation.
1. Searches only take place on our premises or where a staff member has lawful control of the learner, wherever possible away from other learners.
1. The staff member conducting a search must be the same sex as the learner, with another staff member present as a witness.
1. Staff may search outer clothing, pockets, possessions, and bags. A learner's possessions can only be searched in their presence and that of another staff member, except where serious harm would otherwise result.
1. All searches for a prohibited item are recorded in our safeguarding reporting system, whether or not an item is found, and parents/carers are informed of the search, outcome, and any consequences applied.
12. Responding to Behaviour from Learners with SEND
1. Anticipate triggers, adapt the environment, and provide regulation strategies.
1. Adapt sanctions where SEND limits a learner's understanding or control.
1. Conduct risk assessments and maintain IBPs.
1. Work with the SENCO, specialists, and parents/carers.
1. Cooperate with commissioners on EHC plan provisions and reviews.
This section should be read alongside our SEND Policy.
13. Supporting Learners Following a Sanction
1. Restorative conversations with staff and peers.
1. Re-integration meetings with updates to IBPs.
1. Additional support through mentoring, pastoral care, or external agencies.
1. Emphasis on resilience and rebuilding ambition.
14. Learner Transition
1. New learners: induction, risk assessment, IBP development, and therapeutic orientation.
1. Moving on: effective information sharing with the next provision, school, or placement, ensuring continuity of support.
15. Monitoring, Analysis and Review
1. Behaviour data is collected on incidents, attendance, exclusions, and pupil/parent/staff surveys.
1. Where a learner frequently displays detrimental behaviour, this is recorded and analysed using the Early Prognosis tool (see Section 4), which considers risk and protective factors, the function of the behaviour, and pupil and family voice.
1. Senior leaders regularly monitor behaviour data across the provision, including for disproportionality against protected characteristics such as age, sex, race and ethnicity, and disability, and take action where any group of learners is disadvantaged.
1. A full analysis is presented to Lauren Collin (CEO) at least once per term, and reports are shared with the Board of Directors, commissioners, and other stakeholders as appropriate.
1. This policy is reviewed annually, or sooner if patterns in the data demand it.
16. Links with Other Policies and Documents
1. Safeguarding and Child Protection Policy
1. SEND Policy
1. Equality Policy
1. Complaints Procedure
1. Staff Code of Conduct (The Futures Way)
1. Curriculum, Teaching and Learning Policy
1. Mobile Phone Policy
1. DfE Non-school Alternative Provision: Voluntary National Standards (August 2025)

Appendix 1: Staff Training Log
	Training Received
	Date Completed
	Trainer / Training Organisation
	Trainer's Signature
	Staff Member's Signature
	Suggested Review Date

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	



Appendix 2: Individual Behaviour Plan (IBP) Template
Learner Details
	Section
	Details

	Learner Name
	

	Provision
	Futures-Essex

	Key Worker/Mentor
	

	Review Date
	


1. Learner Voice & Strengths (Accessibility & Ambition)
	What I enjoy / am good at
	What helps me learn best
	My goals and ambitions

	
	
	


2. Challenges & Triggers (Person-Centred)
	Areas I find difficult
	Possible triggers
	Signs I am becoming dysregulated

	
	
	


3. Regulation & Support Strategies (Stability & Resilience)
	Strategies that help me calm
	Support staff can use
	Things that don't help
	Agreed tools

	
	
	
	


4. Relational Approaches (Therapeutic Thinking)
	What staff will do
	What I can do
	Restorative approach

	
	
	1. What happened? 2. Who has been affected? 3. How can we put it right?


5. Risk Assessment (if needed)
See separate risk assessment document.
6. Success & Review
	What progress looks like
	How we measure it
	Review frequency

	
	
	Every 6 weeks


Signatures
	Role
	Signature

	Learner
	

	Parent/Carer
	

	Key Worker
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